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Abstract : Speaking fluency is a crucial aspect of language competence, 

encompassing the ability to produce speech smoothly, accurately, and appropriately in 

real time. According to Skehan (1996), fluency is not merely about speaking quickly; 

it also involves smoothness, automaticity, coherence, and the ability to manage 

conversation effectively. For EFL learners, developing fluency is often more 

challenging than learning grammar or vocabulary because it requires integrating 

multiple skills simultaneously, including lexical retrieval, sentence construction, 

pronunciation, and pragmatic awareness. 

Uzbek EFL learners frequently face difficulties in achieving fluency due to limited 

exposure to authentic English, reliance on memorization, and lack of interactive 

opportunities in traditional classroom settings. Many learners can construct 

grammatically correct sentences but hesitate, pause, or repeat words when speaking, 

resulting in reduced communication effectiveness. Therefore, classroom strategies that 

maximize speaking opportunities and encourage active peer engagement are essential 

for improving fluency. 

2. Peer Interaction and Its Benefits for Fluency 

Peer interaction involves learners working collaboratively in pairs or groups to 

accomplish communicative tasks. It provides a natural environment for practicing 

spoken language, fostering both linguistic and social skills. The benefits of peer 

interaction include: 

1. Increased Opportunities for Output: In a teacher-centered classroom, only one 

learner speaks at a time, limiting practice. Peer interaction ensures that all students 

actively participate, which is critical for improving fluency. 

2. Negotiation of Meaning: During interaction, learners clarify misunderstandings, 

ask for repetitions, and explain ideas to peers. This process promotes cognitive 

engagement and helps learners internalize target language structures. 

3. Reduced Anxiety and Affective Filter: Speaking in front of a peer rather than 

the entire class creates a safe environment, reducing fear of mistakes and encouraging 

risk-taking. 
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4. Collaborative Learning and Scaffolding: Learners support one another by 

providing suggestions, correcting minor errors, and modeling appropriate language use. 

This peer scaffolding reinforces learning and encourages independent problem-solving. 

5. Motivation and Engagement: Interactive tasks tend to be more enjoyable than 

teacher-led drills. The social dimension of peer work increases learner motivation and 

sustains attention throughout the task. 

Research has shown that learners participating in structured peer interaction 

activities report higher confidence and greater willingness to communicate (Littlewood, 

2004; Nunan, 2004). 

3. Task-Based Learning (TBLT) and Fluency 

Task-Based Language Teaching (TBLT) emphasizes the completion of 

meaningful communicative tasks rather than explicit grammar instruction. In a task-

based framework, language is used as a tool to achieve an outcome, promoting natural 

language use. TBLT encourages fluency by providing learners with contexts where 

communication has purpose and relevance. 

Key types of tasks that promote speaking fluency through peer interaction include: 

1. Role-Plays: Learners simulate real-life scenarios (e.g., ordering food, making a 

phone call, requesting information). Role-plays provide repeated, purposeful language 

use and allow learners to experiment with varying linguistic forms. 

2. Information Gap Activities: Each learner has different pieces of information, 

and they must communicate to complete a task (e.g., filling a map, completing a 

schedule). These tasks require meaning negotiation and increase spontaneous speech 

production. 

3. Problem-Solving Tasks: Learners collaborate to resolve an issue or make 

decisions, such as planning a trip, designing a product, or solving a puzzle. Problem-

solving tasks naturally encourage dialogue and extended responses. 

4. Discussion and Debate Tasks: Learners exchange opinions, argue for or against 

a topic, and justify their points of view. Discussions promote fluency, coherence, and 

pragmatics, as learners must express ideas clearly and respond appropriately to peers. 

Through these tasks, learners move beyond rehearsed language, accessing more 

automatic and flexible use of English, which is central to fluency development. 

4. Evidence from Classroom Practice 

Several classroom-based studies in EFL contexts, including Uzbekistan, 

demonstrate that peer interaction in TBLT significantly enhances speaking fluency. 

Observations indicate that learners engaged in pair and group tasks: 

Speak for longer durations compared to individual presentations. 
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Use a wider variety of vocabulary and sentence structures. 

Self-correct and provide peer feedback spontaneously. 

Show reduced hesitation and fewer pauses, reflecting increased confidence. 

Learner interviews reveal positive attitudes towards collaborative tasks. Many 

students reported that speaking with peers feels less intimidating, more engaging, and 

allows them to practice language more freely than in teacher-fronted activities. In 

particular, tasks repeated over time, such as regular discussion sessions, reinforce 

fluency and help learners internalize conversational strategies. 

For example, in a study conducted among 60 Uzbek EFL learners, students 

engaged in information gap and role-play tasks for eight weeks. Results showed: 

A 35% increase in speech output compared to pre-intervention levels. 

Enhanced ability to negotiate meaning and ask for clarification. 

Increased learner confidence and willingness to participate in class discussions. 

These findings align with Littlewood’s (2004) argument that peer interaction and 

task-based learning complement each other in developing oral communication skills. 
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