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Abstract: This article explores the role of peer interaction in enhancing speaking
fluency among English as a Foreign Language (EFL) learners through a task-based
approach. Speaking fluency is one of the most challenging aspects of language learning,
and traditional teacher-centered methods often fail to provide learners with sufficient
opportunities for meaningful communication. Task-Based Language Teaching (TBLT)
emphasizes the use of real-life, purposeful tasks that encourage negotiation of meaning
and collaborative problem-solving. The study highlights how pair and group activities,
role-plays, discussions, and information gap tasks foster active participation, increase
confidence, and improve fluency. Evidence from classroom observations, learner
interviews, and previous research demonstrates that peer interaction in task-based
settings significantly enhances students’ oral competence, reduces anxiety, and
promotes learner autonomy. The article concludes with pedagogical recommendations
for integrating peer interaction tasks effectively in EFL classrooms.
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Introduction

Speaking fluently in a foreign language is widely recognized as a primary goal for
EFL learners. Fluency involves not only the ability to produce grammatically correct
sentences but also the capacity to communicate ideas effectively, appropriately, and
spontaneously. In many classrooms, however, students have limited opportunities to
engage in meaningful conversation due to teacher-centered instruction, large class
sizes, and a focus on accuracy over communication.

Peer interaction offers a practical solution to these challenges. When learners work
collaboratively in pairs or groups, they are exposed to authentic language use,
negotiation of meaning, and immediate feedback. Task-Based Language Teaching
(TBLT), which emphasizes completing communicative tasks rather than explicit
grammar instruction, provides a framework for structuring peer interaction to maximize
its effectiveness.
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This article examines how peer interaction in a task-based context improves
speaking fluency, identifies the mechanisms through which it benefits learners, and
discusses pedagogical strategies for integrating such tasks in EFL classrooms.

Main Body

1. The Concept of Speaking Fluency

Fluency is generally defined as the ability to communicate smoothly, without
undue hesitation, pauses, or breakdowns. According to Skehan (1996), fluency involves
four components: speed, smoothness, automaticity, and coherence. Learners often
struggle with fluency because they are preoccupied with accuracy, lack confidence, or
have insufficient exposure to real communication.

2. Peer Interaction as a Means of Improving Fluency

Peer interaction provides a supportive environment where learners can experiment
with language without fear of judgment. It encourages:

Negotiation of meaning: Learners clarify, rephrase, and explain concepts to each
other, which fosters cognitive engagement.

Collaborative learning: Learners co-construct knowledge and share strategies for
expressing ideas.

Increased talk time: In pair or group work, each learner gets more opportunities to
speak compared to teacher-centered instruction.

Reduced anxiety: Speaking in front of peers rather than the whole class lowers
affective filters, making communication easier and more natural.

3. Task-Based Learning (TBLT) and Its Role

Task-Based Learning is a communicative approach where students complete
meaningful tasks using the target language. Examples include:

Role-plays: Learners simulate real-life situations such as ordering food, making a
reservation, or giving directions.

Information gap tasks: Students exchange missing information to complete a
picture, chart, or story.

Problem-solving tasks: Learners work together to resolve an issue or complete a
project

Discussion tasks: Learners debate or share opinions on familiar or controversial
topics.

These tasks promote fluency by encouraging spontaneous language use,
negotiation, and interactive problem-solving. They provide contextualized practice and
bridge the gap between classroom learning and real-life communication.
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4. Evidence from Classroom Practice

Studies in EFL contexts, including Uzbekistan, indicate that peer interaction in
TBLT positively affects fluency. Classroom observations show that students
participating in pair and group tasks speak longer, use a wider range of vocabulary, and
self-correct more frequently. Learner interviews reveal increased confidence and
enjoyment, and reduced fear of making mistakes. A study by Nunan (2004) highlights
that task repetition and varied peer interactions further consolidate language skills.

5. Pedagogical Strategies for Implementation

To effectively improve speaking fluency through peer interaction, teachers can:
Design tasks with clear objectives and meaningful content.

Encourage balanced participation so that all learners have speaking opportunities.

Rotate pairs or groups regularly to expose learners to diverse communication
styles.

Provide scaffolding through prompts, vocabulary lists, or sentence starters.
Offer feedback focused on fluency and communication, rather than only accuracy.

Additionally, integrating digital tools such as online discussion platforms or
collaborative apps can extend peer interaction beyond the classroom.

6. Challenges and Considerations

Some challenges include classroom management, unequal participation, and
initial learner hesitation. Teachers should monitor group dynamics, motivate quieter
students, and gradually increase task complexity. Proper task design and supportive
classroom culture are key to overcoming these barriers.

Conclusion

Peer interaction within a task-based framework plays a crucial role in enhancing
speaking fluency among EFL learners. By providing opportunities for meaningful
communication, negotiation of meaning, and collaborative problem-solving, task-based
peer activities increase student confidence, talk time, and spontaneity. Implementing
pair work, group discussions, role-plays, and information gap tasks encourages learner

445




> HAYYHbBIE UCCJIEJOBAHUA U UTHHOBALIMU
L TOM 1. BBIIIYCK 1 e ¥
GLOBALSCHOLARS GLOBALSCHOLARS

SCIENTIFIC PUBLISHING SCIENTIFIC PUBLISHING

autonomy and reduces speaking anxiety. For EFL teachers, carefully structured tasks,
regular rotation of peers, and feedback focusing on fluency are essential for maximizing
the benefits of peer interaction. Incorporating these strategies into English classrooms
in Uzbekistan and other similar contexts can significantly improve learners’ oral
communication skills, preparing them for real-world language use.
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