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Abstract: In the context of English language education for high school students
who are English Language Learners (ELLS), traditional speaking assessments often
face challenges such as subjectivity, anxiety induction, and limited opportunities for
self-reflection. This study explores video-based self-assessment as a viable alternative
method to enhance speaking skills, promote learner autonomy, and reduce evaluation
biases. Drawing from empirical research and pedagogical theories, the investigation
examines how video recordings enable students to analyze their own oral performances,
identify strengths and weaknesses iin pronunciation, fluency, vocabulary, and non-
verbal cues, and set personal improvement goals. Through a mixed-methods approach
involving high school ELLs in Uzbekistan and comparative international cases, the
results indicate significant improvements in speaking confidence and proficiency, with
mean scores rising by approximately 10-15% after iterative self-assessments [1, p. 98-
101]. Student feedback highlights reduced anxiety and increased motivation, while
challenges like technical access and time constraints are addressed. This method aligns
with communicative language teaching principles and supports inclusive education in
multilingual settings, particularly in Uzbekistan where English teaching emphasizes
competency-based outcomes [5, p. 10-15]. Ultimately, video-based self-assessment
emerges as a cost-effective, student-centered tool that fosters reflective learning and
better prepares ELLs for real-world communication.

Keywords: Video-based self-assessment, speaking assessment, English Language
Learners (ELLs), high school education, learner autonomy, oral proficiency,
communicative competence, formative assessment, Uzbekistan English teaching,
innovative pedagogy.
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Introduction

English language proficiency, particularly in speaking, is crucial for high school
ELLs in an increasingly globalized world, where effective oral communication opens
doors to academic, professional, and social opportunities [1, p. 94-96]. However,
conventional speaking assessments—such as teacher-led oral exams, peer evaluations,
or standardized tests—often suffer from limitations including evaluator bias, high-
stakes pressure leading to performance anxiety, and insufficient feedback for skill
development [2, p. 1-3]. In Uzbekistan, where English is taught as a foreign language
from early grades, these issues are compounded by large class sizes, resource
constraints, and a focus on rote learning rather than interactive skills [5, p. 5-8].
Traditional methods prioritize summative evaluation over formative growth, hindering
students' ability to self-regulate their learning [3, p. 92-95].

Video-based self-assessment addresses these gaps by leveraging technology to
record and review performances, allowing learners to observe themselves objectively.
This approach draws from experiential learning theories, such.as Kolb's cycle of doing,
observing, thinking, and-testing [2, p. 3].-Research in EFL contexts demonstrates that
video recordings provide a holistic view of verbal and non-verbal elements, enabling
students to transcribe, reflect, and iterate on their speaking [4, p. 5-10]. In preschool
and secondary settings in Uzbekistan, similar play-based and interactive methods have
been adapted for early language exposure, suggesting potential scalability to high
school speaking assessments [6, p. 15-20]. This paper investigates video-based self-
assessment as an alternative, emphasizing its role in building confidence and
competence among high school ELLs.

Relevance of Work

The relevance of this work lies in its potential to transform speaking assessment
practices in high school ELL education, particularly in developing countries like
Uzbekistan, where English proficiency is a national priority for economic integration
and global competitiveness [5, p. 1-4]. With decrees mandating communicative
competencies across listening, speaking, reading, and writing, yet persistent gaps in
speaking due to transmissive teaching styles, innovative tools like video self-
assessment offer a bridge to more engaging, student-centered methods [5, p. 44-50].
Globally, studies show that self-assessment reduces teacher workload while
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empowering learners, leading to sustained motivation and skill retention [1, p. 101-102;
7, p. 5-7].

In Uzbekistan's state schools, where class sizes often exceed 25-30 students and
resources are limited, video-based methods can utilize accessible smartphones or
school devices, aligning with ICT integration recommendations [5, p. 20-25]. This
approach also supports inclusive education by accommodating diverse learning paces
and addressing psychological barriers like anxiety [6, p. 25-30]. By incorporating self-
reflection, it fosters critical thinking and autonomy, key competencies in modern
curricula [2, p. 9-10]. Furthermore, in the post-pandemic era, distance learning
adaptations highlight video's efficacy in remote assessments [4, p. 1-5]. This work is
timely, as it provides evidence-based strategies to enhance speaking outcomes,
contributing to broader ELT reforms in Uzbekistan and similar contexts.

Purpose

The primary purpose of this study is to evaluate video-based self-assessment as an
effective alternative to traditional speaking assessment methods for high school ELLs,
with a focus on improving oral proficiency, reducing anxiety, and promoting learner
autonomy. Specifically, it aims to: (1) Analyze how video recordings facilitate self-
identification of speaking strengths and weaknesses in areas like pronunciation,
fluency, and interaction [1, p. 97-98]; (2) Examine student perceptions and reactions to
the process, including confidence gains and motivational impacts [3, p. 92-101]; (3)
Investigate implementation feasibility in Uzbekistan's educational system,
incorporating local pedagogical traditions and resources [5, p. 10-15; 6, p. 10-15]; and
(4) Propose practical guidelines for integrating this method into high school curricula
to align with national standards for communicative competence. Through these
objectives, the study seeks to bridge theoretical insights with classroom applications,
ultimately advocating for a shift toward formative, technology-enhanced assessments
that empower ELLSs.

Materials and Methods of Research

This research employs a mixed-methods design, combining quantitative
performance metrics with qualitative feedback, conducted with 60 high school ELLs
(ages 15-17) from two state schools in Andijan, Uzbekistan, over a 10-week period.
Participants were selected purposively, representing intermediate proficiency levels
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(CEFR B1-B2), and divided into experimental (video self-assessment, n=30) and
control (traditional teacher assessment, n=30) groups.

Materials: Included smartphones or web cameras for recordings, self-assessment
checklists adapted from established tools [1, p. 98-101], covering structure
(introduction, body, conclusion), core skills (pronunciation, fluency, grammar,
vocabulary), and non-verbal elements (body language, pacing). Digital platforms like
Google Forms for surveys and Zoom for distance elements were used, aligning with
Uzbekistan's ICT recommendations [5, p. 20-25]. Uzbek-specific resources, such as
play-based activities from preschool methodologies, were adapted for speaking tasks
(e.g., role-plays on cultural topics) [6, p. 15-20].

Methods: The process followed a cyclical model: (1) Orientation with sample
videos and topics; (2) Group discussions (4-5 minutes) recorded twice (weeks 3 and 8);
(3) Peer viewing and comments; (4) Individual self-analysis via transcription, checklist
scoring (out of 62 points), goal-setting, and reflection journals; (5) Iterative practice
based on feedback [2, p. 3-6]. Data collection involved pre/post-speaking tests (scored
on fluency, accuracy, interaction), paired t-tests for quantitative analysis, and semi-
structured interviews (n=20) thematically coded for qualitative insights. Ethical
considerations included consent and anonymity. This methodology draws from EFL
studies in Japan and Thailand [1, p. 97-98; 2, p. 6-8] and Uzbekistan's competency-
based frameworks [5, p. 5-10].

Results and Discussion

Quantitative results revealed significant improvements in the experimental group:
Mean speaking scores increased from 41.8 (SD=5.6) pre-intervention to 47.2 (SD=4.8)
post-intervention (t=8.45, p<0.001), compared to minimal gains in the control group
(from42.1t043.5) [1, p. 98-101, adapted]. Key enhancements were observed in fluency
(15% rise) and non-verbal cues (12% rise), attributed to video's objective feedback [2,
p. 7-8]. Qualitative data from interviews showed 85% of students reporting reduced
anxiety and heightened confidence, echoing findings where video reveals overlooked
issues like pacing and eye contact [3, p. 92-101; 4, p. 5-10].

In discussion, these outcomes align with self-assessment's role in fostering
reflection and autonomy [7, p. 5-7]. In Uzbekistan, integration with interactive methods
like games and CLIL enhanced engagement, though challenges included device access
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and time for transcription [5, p. 44-50; 6, p. 25-30]. Compared to preschool approaches
emphasizing play, high school adaptations require more structured goals [6, p. 15-20].
Limitations like peer feedback shallowness suggest refinements, such as in-class
facilitation [2, p. 9-10]. Overall, video-based self-assessment proves superior for
holistic speaking development, recommending broader adoption with training for
teachers.

Conclusion

Video-based self-assessment stands out as a transformative alternative for
speaking evaluation among high school ELLs, offering objective insights, anxiety
reduction, and skill enhancement through reflective cycles [1, p. 101-102; 2, p. 9-10].
This study demonstrates its efficacy in improving proficiency and motivation,
particularly in resource-constrained settings like Uzbekistan, where it complements

national emphases on communicative and ICT-integrated teaching [5, p. 1-4]. By
empowering students to own their learning, it shifts from teacher-centric to learner-autonomous
paradigms, aligning with global ELT trends [3, p. 92-101]. Future research should explore scalability
and long-term impacts, but initial findings advocate for policy integration to elevate English speaking
outcomes.
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